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Abstract 
As disciplines such as modern linguistics, structuralism, semiotics, narratology, pragmatics developed in 20th century, some big 
changes occurred in social sciences. Western World reflected the new knowledge, method and perspectives which were brought 
about by the disciplines mentioned above into their education program in a way that students can understand. But unfortunately, 
these innovations and changes weren’t completely foreseen in Turkey. The aim of this study is to exhibit the outlines of emerged 
changes in literature study and education in a descriptive way and then offer some suggestions about the new Turkish literature 
curriculum and education.   
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1. Introduction 
Today, as disciplines such as structuralism, semiotics, narratology, pragmatics and especially linguistics show 
improvements, some big changes occurred in social sciences. Western World reflected all these knowledge, 
methods, theories and perspectives into their education programs as much as possible. When we take a look at the 
language and literature curriculum of the West today, we can see that they teach these changes in a level that 
students can understand. But unfortunately, these innovations and changes weren’t completely adopted in Turkey. 
The aim of this study is to exhibit the outlines of emerged changes in literature study and education, brought about 
by these disciplines, in a descriptive way, to briefly mention the practices in West and especially in France and 
evaluate the situation in Turkey and make some suggestions.  
2. The contribution of modern linguistics to literature analysis and education 
Modern linguistics, which was founded by the studies of Saussure at the beginning of 20th century and later on 
quickly developed, marked an era in the science world by bringing about a synchronic approach rather than a 
diachronic approach, which was prevalent until that day.  Rather than a diachronic study that examined the change 
of a phenomenon in a historical process, a synchronic approach gained prominence, which examined a phenomenon 
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during a certain period. This method, which was also used in text analysis, inspired a lot of movements and 
disciplines, particularly structuralism. Following Saussure, linguists started to approach their topics as a system that 
was determined by relation, and they focused on inner codes and structures (Vardar, 2001). 
With his distinction of language/speech, Saussure also distinguished the social language from personal language, 
and he determined the social language as sole study subject. While the language/speech distinction of Saussure was 
widely embraced, some researchers suggested new terms from this point of distinction. For instance,  Hjemslev 
adopted draft/usage distinction, while Buyssens adopted language/speech/discourse distinction and Benveniste 
adopted language/discourse distinction. Also, competence/performance couple in the productive-transformational 
linguistics bear resemblance to language/speech distinction of Saussure (Vardar, 1988). 
In time, modern linguistics, which improved upon the foundations laid by Saussure, became a source that is used 
in literature analysis. Researchers, who aimed to make an objective and logical study, benefited from the data of 
modern linguistics. Particularly, Roman Jacobson suggested that a literature science devoid of linguistic 
foreknowledge would be deficient; he set out from the linguistic possibilities of the text structure and became the 
pioneer of a new kind of systematic research. In his communication theory that he suggested, Jacobson mentioned 
six elements and argued that these six elements should be taken into consideration when literature texts are being 
analyzed (Göktürk, 1980). This theory suggested by Jacobson and the functions which are related to this theory have 
earned an indispensable place in Western literature education. 
Apart from the contributions of Jacobson, many researchers benefited from linguistic elements like lexical field, 
semantic field, modality, logical connectors, thematic progression, isotopy and modern Western education reflected 
these innovations into their literature programs. 
3. The contributions of structuralism and semiotics to literature analysis and education 
Structuralism, which developed with the influence of Saussure, who is considered to be the founder of modern 
linguistics, at first formed in linguistics field and then later influenced literature studies and fields like anthropology, 
politics and psychoanalysis. Structuralism, which became widespread in literature in 1960’s, originated from 
structural linguistics and Russian Formalism. With the studies of Jacobson and Todorov, structuralism became well-
known and spread throughout the world. 
The main argument of the structuralism in literature is that literature should have its own system, therefore a set 
of rules and laws which regulate the connections between its elements. Just like in linguistics where there is an 
abstract and social language system which defines tangible and individual speech, in literature there is also an 
abstract and social literature system which corresponds to speech and defines tangible and individual work of arts. 
With the influence of Saussure, structuralists like Todorov, Barthes and Greimas approached to literature 
synchronic, and they didn’t feel the need to make a connection between author, date, non-textual real world and 
work of art. Because the system which all works of art confirm to is self-sufficient on its own, has rules, laws and 
independent from the outside reality (Moran, 1999). 
Todorov adapted the structuralist method to literature in his book called “Grammaire du Décaméron” (1969). In 
his study, Todorov tried to find grammar of Boccaccio’s stories, their structure which is invisible on the surface but 
lies deep within. The reason why Todorov used the word “grammar” which is a linguistics term is because the 
structure of the stories was suitable for the language structure. While analyzing the stories, Todorov also referred to 
linguistic categories. A. J. Greimas on the other hand studied the basic principles of narration in his books called 
“Sémantique Structurale” (1966) and “Du Sens” (1970) by using structuralist method just like Todorov. They also 
tried to make Propp’s method more scientific (Rifat, 1992). 
 It can be seen that Western world makes use of structural analysis in their literature education in terms of 
“distinguishing textual and non-textual, distinguishing fiction-reference, surface and deep structure, narrative 
program, utterance and enunciation, folk tale analysis method of Propp, actantial model of Greimas, narration 
scheme” etc. 
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4. The contribution of narratology to literature analysis and education 
Narratology, which bears resemblance to Russian Formalism and French structuralism, is a narrative theory or 
science which studies the common aspects of all narratives and their features which distinguish them from others. 
The “narratology” theory, which was suggested by Tzvetan Todorov in his book called “Grammaire du Décaméron” 
(1969), was developed by various researchers. What Todorov tried to do in Grammaire du Décaméron was to focus 
on what is “narrated” in Boccaccio’s stories and develop a “grammar” in order to explain it. Similarly, the study of 
Barthes called “Introduction à l’analyse structurale des récits” is focused on story rather than discourse structure. 
Barthes and Todorov focused on what was said rather than how it was said, and in this way they followed the 
footsteps of Lévi-Strauss and Vladimir Propp. In his study called “Anthropologie Structurale”, Lévi-Strauss focused 
on “semantic structure” and characterized the logic of myth. In his “Morphology of the Folk Tale”, Propp studied 
the Russian fairytales according to 31 functions he located. The method of Propp not only inspired Barthes and 
Todorov, but it also inspired a lot of researchers like Claude Bremond and Algirdas Greimas.  
Even though initial studies about narratology centered on “what was narrated” and defined narrative according to 
it, some researchers thought narrative to be a verbal presentation mode and identified their duty as studying narrative 
discourses rather than the story in the narrative. According to them, by this means, extensive studies which will be 
made about subjects like literal expression and distance or perspective will be more useful. Anglo-Saxon critics (like 
Henry James, Wayne Booth), German researchers (such as Eberhard Lammert, Günther Müler) and Russian 
Formalists were also interested about these subjects. Gérard Genette is considered the most important representative 
of this kind of narratological inclination. Genette emphasizes on temporal connections between narrative text and 
the story it narrates. As a conclusion, we can say this: Just as linguists try to create the grammar of the language, 
narratologists try to create the grammar of the narrative (Derviscemaloglu, 2005). 
In modern Western education, it is possible to see the reflections of new perspectives brought by narratology. 
Especially, the method and perspectives of Propp, Todorov, Greimas and Genette stand out. It can also be seen that 
Western education frequently make use of terms such as narrative modes, narrative perspective, focalisation, 
narrative levels, narrative time, order, duration, frequency.  
5. The contribution of pragmatics to literature analysis and education  
Pragmatics, which is about the usage of language in a context and relationship between signs and people who use 
them, started to become a system after 50s. Pragmatics, which developed with the studies of language philosophers 
like J.L. Austin, J.P. Searle and H.P. Grice, is still continuing its development today as a very popular approach. 
(AltÕnörs, 2003) Even though it is not at the desired level yet, various researchers are trying to make the data of 
pragmatics usable in text analysis. As a matter of fact, categories of pragmatics like speech acts, relevance, deixis 
are started to be used in text analysis and they are included in the language and literature curriculum in West. 
Context subject, on the other hand, has constituted an important place in Western curriculum for a long time. 
Aside from the categories like speech acts, relevance, representation and context mentioned above, pragmatics 
also has a lot of different categories: conditions for appropriateness, performatives, cooperative principle, 
conversational maxims, implicature and politeness maxims. However in the Western education, while performing 
textual analysis, the emphasize is made on the categories of speech acts, relevance, deixis and context. 
6. Some suggestions about the high school literature curriculum and education in Turkey 
Since the beginning of 20th century, Western World has reflected innovations brought about with the 
development of sciences such as modern linguistics, structuralism, semiotics, narratology, pragmatics to their 
language and literature programs. Turkey however was late and had some attempts only in recent years. Some of 
these innovations were reflected in high school “Turkish Literature” and “Language and Expression” programs, 
which were prepared in 2005-2006 in order to keep with the times. When we take a look at both the prepared 
program and textbooks which were prepared in accordance with this program, some flaws stand out in theory and 
practice. These are the general faults in literature education and some suggestions to compensate them, as well as the 
faults in literature analysis and what can be done to compensate them:  
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6.1. General suggestions 
x One of the most important thing to do in order to make the literature education in Turkey as advanced as the one 
in West is to adapt a special “strategy” about this subject. An operation similar to that of an industry is present 
in the literature education of the West. Special strategies are applied in literature education; objectives, tools 
and actors are determined, plans are made and they are strictly followed. First, scientific and pedagogic methods 
are determined and then subjects and distribution of these subjects in education process is determined. 
Education and teaching strategies are separately determined in detail. All of these works are handled as pieces 
of a big organization and they form a whole. As Saussure approached language as a system, Western countries 
also approach the literature education as a system. Therefore, a similar approach must be adopted if the 
literature education in our is to be successful; and all efforts must be made within an organization as part of a 
whole.  
x Without overcoming the term problem in literature education and teaching, it doesn’t seem possible to reach 
success in this field. “It is one thing to acquire knowledge; it’s another thing to transfer what is known in 
writing” (Filizok, 2008). It is seen in Turkey that the information transfer in the articles written about the 
Turkish language and literature couldn’t be ensured at necessary certainty. The main reason of this is that habit 
of using sufficient and appropriate terms in scientific writings has gradually been disappeared. “The language of 
science is based on expressing the reality function of the language; therefore, it requires designation of subjects 
with appropriate terms” (Filizok, 2008).   
Each term should be evaluated with the other terms as a whole within the language system it is belonging to. 
Therefore, the value of a term is determined by the other terms within the same paradigmatic axis. Besides, a 
term is the opposite of the other terms within the same axis. Hence, terms that are used should belong to a 
system. Unfortunately, our terms system was broken to pieces after Tanzimat Reform Era, and the terms which 
were derived from other countries came into use randomly. This circumstance caused troubles on the line from 
the high school to academic level.  
Today, looking over the textbooks related to language and literature in Turkey, it is observed that there is 
only introduction, but there is not much application-oriented definitions teaching exceptions and mechanisms.  
In contrast to West, it hasn’t been realized in Turkish education system yet that the meaning originates from the 
opposition. In order to overcome such troubles; at first, “methodology” and “terminology” should be developed 
in Turkey, and both state and governments should be effective in this field.  
x Unlike West, there is no “teacher’s book” in Turkish education system. “Literature” and “Language and 
Expression” programs, which started to be applied in Turkey beginning from 2005-2006, are not adequate and 
satisfactory from the point of teachers. New information received with the program is not sufficiently known by 
many teachers. Therefore, teachers should be prepared before applying new programs. Besides, teachers need 
auxiliary books during the application process of the program.     
6.2. Special recommendations 
x The Ministry of National Education had experts prepare a new high school program so as to bring some 
innovations to the language and literature education in Turkey. This program was put into effect as of the year 
2005-2006. The high school program, which was prepared with a view to reflect the innovations brought about 
by the present time to Turkish Language and Literature education, is very positive as an intention. It has been 
very beneficial that contemporary sciences such as semiotics, linguistics, semantics were taken into 
consideration and that new approaches such as communication theory and text types were used during analysis 
of literary texts. However, when the textbooks that are prepared in a great cooperation are analyzed, some 
deficiencies catch the eye. In these books, instead of the method of providing students with lots of information 
so as to ensure active education, the method of directing students to making research is adopted. While this 
attitude is right as a principle, it cannot possibly be put into practice strictly in Turkey.  
Although the fields of sciences and theories, upon which the new program is based, are even not recognized 
enough in the science world in our country, authors of new language and literature books had to put these 
theories into practice in their books. Even worse, for the sake of active method, often the students were not 
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provided with sufficient and orderly information on many principal subjects in the books and in this way, 
students were directed to making researches and analyses. The teachers and students living in towns and 
villages were expected to access the information even the experts living in cities were not able to access. 
x In the textbooks prepared in accordance with the new program, it can obviously be seen that some new 
information is understood and applied wrongly. For instance, 7th page of the book entitled “Ortaö÷retim Dil ve 
AnlatÕm 9. SÕnÕf Ders KitabÕ” (Secondary Education Language And Expression 9. Grade Textbook)  includes 
this sentence:  “The word ‘autumn’ connotes quite different notions for the elderly and the children. These 
notions are in fact the signs autumn creates in people’s mind” The fallacy at this point can be explained in the 
following way: Notions are not signs “created in people’s mind”. Notion or sense is expressed by the term 
“signified”. A notion has a sign but sign is not a notion. Sign is a language sign, a word which signifies the 
notion. Here, the point that attracts attention is: the lexicon the authors of the book has added at the end of the 
book for students provides correct definition for the word “sign”: “an object, aspect and fact that signifies, 
evokes and takes the place of something other than itself” (Dil ve AnlatÕm 9. SÕnÕf, 2006). Here it can be seen 
that authors of the book are trying to define the notions of sign, signifier, signified, reference without having 
grasped it (Filizok, 2007). So first of all information should be digested by experts and book authors while 
innovations are made in this field.  
x In language and literature education in Turkey, not sufficient importance is placed upon “argumentation” which 
is the basis of thought. Given the fact that many texts are more or less based on “argumentation” it can be put 
forward that argumentation is also a component of text analysis. Argumentation, which is at the center of 
western education, was not taken into consideration much. In general, it was limitedly discussed in scientific 
articles and its importance was not mentioned in literary works. On the other hand, in western countries subjects 
such as the relation of argumentation to language, to text types, to thinking styles and rhetoric, different aspects 
of argumentation.. etc were discussed in details (Français 2, 2007; Peyroutet, 1992).  If we want to attain 
success in Turkey both with regard to prose analysis and generally language and literature education, we should 
place the necessity importance on argumentation.  
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